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Community and School Factors 

Community and District Overview 

Fairfax County was created in 1742 and named after Thomas, the 6th Lord Fairfax, Baron 

of Cameron after breaking off from Prince William County (Home, 2016).  As of 2015, the 

county has a population of 1,111,620 within its 395 square miles area.  Fairfax County contains 

22 high schools, 3 secondary schools, 23 middle schools, and 141 elementary schools (FCPS Go 

To Guide, n.d.).  During the 2015-2016 school year, Fairfax County Public Schools (FCPS) 

enrolled 185,490 students, of which 51.8% were male and 48.2% were female.  Of the total 

FCPS enrollment, 39.7% were white, 25% were Hispanic/Latino, 19.5% were Asian, 10.2% 

black, 0.3% American Indian/Native Alaskan, 0.1% native Hawaiian/other Pacific Islander, and 

5.2% two or more races (2015-2016 Student Ethnicity, 2015).  Twenty-eight percent of students 

were eligible for free or reduced lunch, 17% received English for Speakers of Other Languages 

(ESOL) education, and 13% received special education services (About FCPS, n.d.).  Fairfax 

County fills 23,988 full-time staff positions, of which 92.3% are in schools (FCPS Go To Guide, 

n.d.). 

School 

South County Middle School (SCMS) opened in September 2012, breaking off from 

what was South County Secondary School and is now South County High School.  SCMS 

provides education at the 7th and 8th grade levels and their mascot is the Mustangs.  Students are 

placed in one of four teams each year to provide, “a professional learning community to support 

the learning needs of each student in conjunction with the strong support from parents and the 

community” as according to the school online profile.  In the 2015-2016 school year, upon the 

first day of classes, SCMS enrolled 1,034 students, of which 41.39% were white, 19.34% were 
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Asian, 19.25% were black, and 14.12% were Hispanic, and 5.9% were of other ethnicity.  During 

the same time period, 47.91% of students were in seventh grade and 52.09% were in eighth 

grade while 6% of total students were considered English learners and 18.96% were on a free or 

reduced lunch plan.  The full-time equivalent number of teachers was 74.3, making the average 

student to teacher ratio approximately 14:1 (South County Middle School Profile, 2015). 

 Teachers and administration at SCMS work towards helping students become 

Contributing, Connected, and Capable during their tenure in public education and pursue the 

mission statement of SCMS, which the South County Middle School profile states: 

The South County Middle School learning community will 

empower all students through technology, service learning and 

mastery of a challenging curriculum.  Students will become 

creative and critical thinkers, prepared to meet the needs of a 

global society. 

 The school’s band director, Tracy Magwire, ran the jazz band, the ensemble I used for 

this Teacher Work Sample.  It contained 21 students, of which 13 (61.9%) students reported their 

race as white, 2 (9.52%) as black or African American, 1 (4.76%) as Asian, 2 (9.52%) as two or 

more races, and 3 (14.29%) reported their ethnicity as Hispanic.  Fourteen students were in 

eighth grade and seven students were in seventh grade.  In this ensemble, no students were 

assigned an Individualized Education Program (IEP) or 504 Plan and no students were eligible 

for free or reduced lunch. 

Classroom and Facilities 

 In South County MS, the band room sits across the hall from the gymnasium on the south 

end of the school.  The band room is large with 20-foot ceilings.  The floor is tile and the walls 
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are brick with a sound absorbing board across the top half of each wall.  Three long, rectangular 

windows are placed on the southwest wall and there is an emergency exit door in the very 

southern corner.  Three rows of lights span the room, hanging from the ceiling.  Figure 1 shows 

the view from when you first walk into the band room.  From this perspective, on the left are two 

large white boards, one used as a large calendar and the other for general use.  This main board 

also has staff lines.  Mrs. Magwire uses this board for writing outlines of class activities, hanging 

documents/posters, and writing other useful information for students.  The main white board also 

has a projector system that Mrs. Magwire at times uses to display her computer screen.  To the 

right of the main white board is her desk, which is placed in an L-shape, increasing horizontal 

space and maximizing access. 

 

 

 

Figure 1: The view of the band room when one walks in the door. 
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Figure 2: The front of the band room, viewed from the percussion section. 

Just in front of the main white board is the podium.  At the podium, the director has easy 

access to a Dr. Beat, drum sticks, an auxiliary cord for phones, a trumpet, a flute, a drum pad, 

writing utensils, and music.  Facing the podium are four rows of chairs, where students sit during 

class.  Each chair has a stand placed directly in front of it.  Some stands have Pencil-Pals, which 

are pieces of rubber that adhere to the music stand and can hold a pencil, but not every stand has 

one.  Under the front two legs of each chair is an “X” marked in tape, which is used to mark 

where each chair belongs and students may return their chairs to their proper places after class if 

they are moved.  Behind the four rows of chairs is the percussion section.  Percussive 

instruments include, but are not limited to, four drum timpani, bass drum, two snare drums, 

congas, crash cymbals, suspended cymbals, wind chimes, gong, glockenspiel, two xylophones, 

three marimbas, two vibraphones, and chimes.  (Henceforth, the front of the room will be 

defined as the side nearest the podium, the back of the room as the side nearest the percussion 

section, and the left and right sides of the room as respective to when standing at the podium.)   
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Figure 3: The band room, viewed from the director’s podium. 

The percussion section has two storage options.  The first is a cabinet at the very back of 

the room.  This fixture utilizes a drawer system to organize and hold percussive instruments and 

equipment and is divided into mallets, auxiliary Latin instruments, tambourines, and auxiliary 

metal instruments.  The cabinet also has space for other larger instruments, such as extra 

cymbals, an ocean drum, and a brake drum.  On top of the cabinet, Mrs. Magwire has folders 

assigned to specific percussion players who frequently lose or do not bring their music.  The 

second storage area for percussion is a large locker fixture on the left side of the room.  It is here 

that they store the drum set, percussion stands, the majority of the mallets (which are kept in a 

unique holding box with rows specific the instrument each set of mallets are used for), and other 

miscellaneous percussion equipment. 

 

Figure 4: The percussion cabinet in the back of the band room. 



THE	NEW	SAUCE	 	 10	

 

Figure 5: The large locker fixture on the left side of the band room. 

On the right side of the room is a sink area, another locker fixture, and music-filing shelf.  

The sink area has a sink with running water, a towel dispenser, and cabinets that store cleaning 

supplies and cups for double reed players.  This area is frequently visited by students to use the 

provided valve oil for brass players. To the right of the sink area is the other locker fixture.  Mrs. 

Magwire uses these lockers to hold some of the school’s small wind instruments and binders.  To 

the right of these lockers is the music-filing shelf.  The individual shelves hold original parts for 

every piece each band is playing across the top of the unit.  Fingering charts are organized in the 

left column and two different method books organized by instrument in descending score order 

in the middle and left columns. 
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Figure 6: The sink area and cabinets on the right side of the band room. 

 

Figure 7: The music-filing shelf on the right side of the band room. 
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Attached to the band room is the instrument locker room, which is to your immediate 

right when entering the band room.  Every locker is labeled with a number and is assigned a 

corresponding Master lock.  The lockers are made of metal and the doors are grated.  South 

County has 39 lockers for flute/clarinet/oboe, 108 for alto sax/trumpet/trombone, 7 for French 

horn, 4 for baritone/euphonium, 5 for tenor sax/baritone sax, and 8 for tuba.  Mrs. Magwire has a 

“Code of the Locker Room” which is posted in four different places.  The rules state: 

Cases stay in locker, not on the floor.  Locks lock lockers, they aren’t 

decorations, use them correctly.  Lockers are for instruments only, not 

trash, papers, backpacks, etc.  Failure to use lockers in the appropriate 

manner will result in the loss of your locker. 

 

Figure 8: The locker room. 

 Outside of the band room and down the hall about 20 feet is the music office.  This room 

is more a storage room than an office.  Racks of stands and chairs are kept here for concerts, 

when the orchestra or band performs in the school gym.  Also in here is a Boston piano and the 

music library for all South County Middle School ensembles.  Music is stored on a retractable 

shelf unit that is divided into eight units on the right side of the room.  A printer can be found on 

the left side of the room, which is the primary printer for the band, orchestra, and choir. 



THE	NEW	SAUCE	 	 13	

 

Figure 9: The music office. 

 Further down the hall are two practice rooms.  Each is approximately 10 by 15 feet and 

contains multiple chairs and stands.  Students frequently visit these rooms during Learning 

Seminar (discussed later).  The elementary level Area Band also uses these rooms for sectionals, 

but outside of these purposes the practice rooms are not often utilized. 

 

Figure 10: Practice Room #1. 
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Figure 11: Practice Room #2. 

Students and Schedule 

South County MS begins its day at 7:30 am.  The class periods are based on a block 

schedule, so even periods and odd periods alternate days.  These days are assigned colors to 

represent even and odd, blue and green (the school’s primary colors) respectively.  Students have 

one unique period called “Learning Seminar” which is during all students’ 3rd period, hence it 

only meets every other day.  Learning Seminar begins with a 45 min mandatory reading period at 

a homeroom-like location.  Students are allowed to read from a book or personal device so long 

as they are actually reading.  During the remaining 45 minutes, students may go to any other 

teacher’s room to take quizzes, do homework, or complete class-specific work.  Mrs. Magwire 

allows students to visit the band room during the second half of Learning Seminar to practice, 

take make-up playing tests, or do homework. 

Mrs. Magwire’s schedule consists of four music classes, one academic class, two 

planning periods, and Learning Seminar.  Of her music classes, only one holds a full band 

rehearsal, which is her most advanced group, the Symphonic Band.  Her two intermediate bands 

meet without their respective percussion sections, which meet together so that Mrs. Magwire can 

focus on developing their skills separate from the wind students.  To facilitate this, the wind and 
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percussion sections meet after school for one hour apiece on Wednesdays leading up to concerts.  

However, due to numbers, it was necessary to also pair the beginning wind students with the 

percussion students.  This has resulted in a difficult teaching environment for both Mrs. Magwire 

and her students because her attention cannot be fully on either of the two groups at the same 

time.  Mrs. Magwire’s academic class, Strategies for Success, was given to her by the school’s 

administration to maintain her level as a full-time teacher at South County MS.  This class is for 

students who need help learning and developing basic academic skills, such as note taking, 

personal organization, and techniques for research.  Mrs. Magwire’s bands are loosely divided by 

grade level, Concert and Cadet Bands being primarily 7th grade and Symphonic Band primarily 

being 8th grade, however students may be placed in higher or lower ensembles as their skill level 

requires.  Mrs. Magwire’s schedule can be seen below. 

 Green (Odd) Days Blue (Even) Days 

7:30 AM – 9:00 AM Strategies for Success 7th Grade Percussion & 
Beginning Winds 

9:05 AM – 10:35 AM Learning Seminar Planning Period 

10:40 PM – 12:40 PM Symphonic Band 
(12:10 – 12:40 Lunch) 

Cadet Band 
(12:10 – 12:40 Lunch) 

12:45 PM – 2:15 PM Planning Period Concert Band 

  
Figure 12: Mrs. Magwire’s daily schedule. 
 

Student Factors 

Characteristics of Students 

 All aspects of this Teacher Work Sample, including learning goals, daily plans, and 

assessments, were implemented in South County’s after-school jazz band.  With the help of my 

supervisors, I chose this ensemble due to the fact that Mrs. Magwire’s regular band classes were 

unable to take on new learning goals prior to their district’s assessment performance.  The jazz 
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band meets every week after school on Thursdays for two hours and occasionally during learning 

seminar.  The jazz band consists of four trumpets, four trombones, five alto saxophones, three 

tenor saxophones, one baritone saxophone, one piano, one acoustic guitar, one tuba, and one 

drum set for a total of 21 students, 14 (66.7%) of which are in 8th grade and 7 (33.3%) are in 7th 

grade.  Fifteen (71.4%) students play in the symphonic band, four (19%) play in the Concert 

band, and two (9.5%) come from Cadet band. 

Students are adequately experienced on their instruments, as 3 (14.3%) have been playing 

for five or more years, 8 (38.1%) have been playing for four years, 7 (33.3%) for three years, and 

3 (14.3%) for two years.  None of the students were beginning players.  Furthermore, 17 (81%) 

play the instrument in jazz band that they play in their regular band class while 4 (19%) play 

different instruments.  Despite the experience students have playing their instruments, only 4 

(19%) had played jazz before joining the jazz ensemble, meaning 17 (81%) had no jazz 

experience.  Visuals for this collection of data can be found in Appendix A.  I collected this data 

via a Google Forms survey that students filled out. 

Prior Student Knowledge 

 Jazz band, being an optional ensemble, is made up of students that want to learn more 

than what their regular band class allows.  The students that take jazz band are consistently 

among the best in their respective sections and care immensely about their abilities on their 

instruments.  With that said, all students have a firm knowledge and capability of displaying 

intermediate musical skills.  In order for them to join the jazz band, they had to receive Mrs. 

Magwire’s approval, which was based on her understanding of their skills and general effort in 

band. 
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Instructional Implications 

Implications for Instructional Planning 

 Upon receiving permission to write my Teacher Work Sample, I had to wait for the piece 

I was going to use for my goals to arrive via mail.  During the first two weeks I met with the jazz 

band, I spent my time observing Mrs. Magwire and playing with the band while they worked on 

two other charts for the Chantilly Jazz Festival.  This provided me a perspective that would later 

help me determine how to shape my lessons.  I was able to accurately gauge which sections were 

strongest or weakest and who would need the most help during my lessons. 

 Composing can seem like a difficult task for middle school students, so I needed to take 

steps to minimize their stress level when working on their composition assignment.  I made it 

very clear to them that I was available to answer any questions or help them regarding 

composition procedures at any point while I was in the building.  To decrease the complexity and 

scope of possibilities for the students, I set limits as to what musical tools they could use so that 

they could focus on the development of their written melody and less on decorative elements.  If 

a student felt the assignment was too easy or if they turned it in early, depending on the student 

and the amount of time they had left, I challenged them to proceed with adding eighth notes or 

decorative material, such as differing articulations and dynamic changes. 

 Some students had started the year not having any experience playing jazz.  Fortunately, 

by the time I began working with them, they had had some experience.  However, this was still 

something I needed to keep in mind as I was working on style with my Latin-styled piece.  In 

addition to this, I chose to remove Student G from my assessments.  She had only been playing 

drum set for a short period of time and I wanted her to focus on developing her skills to be able 

to perform the band’s pieces at the Chantilly Jazz Festival in March.  For that reason, while I felt 
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she had the ability to complete the two goals I chose, I made the decision to refrain from using 

her as a part of my assessments.  I discussed this with her and she understood and agreed with 

me. 

 Furthermore, I needed to be sure to maintain a strict time period to work on my material 

during rehearsals.  With Chantilly Jazz Festival quickly approaching as well as a pre-festival 

concert, it was critical that I had enough time to not only work on my learning goals material, but 

time for rehearsing the music itself and time for Mrs. Magwire to rehearse her two pieces as 

well.  To make matters even more difficult, these students were quite talkative.  While 

conducting my rehearsals, I had to find methods that limited talking and distractions, such as 

asking the students questions after playing or moving immediately to the next area I wanted to 

play.  Planning and efficient time usage were of critical importance. 

Implications for Instructional Assessments 

 To ensure efficiency in formal assessment, I chose to conduct playing tests 

simultaneously as Mrs. Magwire was rehearsing other music.  Because the jazz band only met 

for two hours each week, we had to find a way that allowed me to conduct my pre- and post-

assessments while not significantly interfering with rehearsals.  I chose to conduct these playing 

tests in the next-door music room while having one student at a time enter and play.  This also 

meant that students were given a space where they would not be pressured by their peers hearing 

them play.  Furthermore, I chose to record each student’s playing on my phone so that I could 

hear their performance multiple times when filling out their assessment rubrics.  This allowed me 

to focus on one quality of the rubric at a time, making my assessments more accurate. 
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Learning Goals 

Learning Outcomes 

1. Students will perform a Latin melody with accurate pitches, rhythms, dynamics, and 

articulations, and in a steady tempo. 

2. Students will create an 8-measure solo in the Latin style over the chord progression of 

Salsa Nueva. 

Alignment with National and State Goals 

For this Teacher Work Sample, I used standards from the Music Standards of Learning 

(SOL) for Virginia Public Schools (Music standards of learning for Virginia public schools, 

2013) and the National Core Arts Standards (NCAS) (Music traditional and emerging ensembles 

at a glance, 2014). 

Alignment: Learning Goal 1. 

MII.1 The student will echo, read, and notate music, including  

1. identifying, defining, and using standard notation for pitch, rhythm, meter, 

articulation, dynamics, and other elements of music; 

MII.2 The student will echo, read, and perform rhythms and rhythmic patterns, including 

sixteenth notes, eighth-note triplets, dotted eighth notes, corresponding rests, and 

syncopations. 

MII.8 The student will define and apply music terminology found in the music literature 

being studied. 

MII.10 The student will demonstrate proper instrumental techniques, including  

1. wind student—proper breathing techniques and embouchure; contrasting articulations 

(legato, marcato); 
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MII.12 The student will read and interpret standard music notation while performing music 

of varying styles and levels of difficulty, in accordance with VBODA Levels 1–3. 

MII.13 The student will demonstrate use of articulations, dynamic contrasts, and phrasing as 

means of expression. 

MU:Pr4.3.E.8a Demonstrate understanding and application of expressive qualities in a varied 

repertoire of music through prepared and improvised performances. 

MU:Pr6.1.E.8a Demonstrate attention to technical accuracy and expressive qualities in 

prepared and improvised performances of a varied repertoire of music representing 

diverse cultures and styles. 

MU:Pr6.1.E.8b Demonstrate an understanding of the context of the music through prepared 

and improvised performances. 

Alignment: Learning Goal 2. 

MII.1 The student will echo, read, and notate music, including  

2. identifying, defining, and using standard notation for pitch, rhythm, meter, 

articulation, dynamics, and other elements of music; 

MII.5 The student will read, perform, and notate scales, including  

1. wind/mallet student—ascending and descending concert C, G, and D major scales; a 

G harmonic minor scale; a chromatic scale; 

MII.8 The student will define and apply music terminology found in the music literature 

being studied. 

MII.15 The student will create, through playing and writing, rhythmic and melodic variations 

of four-to-eight-measure selections taken from folk songs, exercises, or etudes. 
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MU:Cr1.1.E.8a Compose and improvise ideas for melodies and rhythmic passages based on 

characteristic(s) of music or text(s) studied in rehearsal. 

MU:Cr3.2.E.8a Share personally-developed melodies and rhythmic passages – individually 

or as an ensemble – that demonstrate understanding of characteristics of music or texts 

studied in rehearsal. 

Appropriateness 

Learning Goal 1: Performing.  “Students will perform a Latin melody with accurate 

pitches, rhythms, dynamics, and articulations, and in a steady tempo.” 

 Latin jazz has been a corner stone of the jazz world, even before the term “Latin jazz” 

was coined in the 1950s (Meredith, 2007).  Students in South County MS’s jazz band had no 

experience up to this point to play or experience a piece of music in the Latin style.  To continue 

the well-rounded musical education Mrs. Magwire was providing, I felt that teaching how to play 

Latin jazz music in the correct style would be beneficial to her students.  Prior to these lessons, 

students had only played rock-style and swing-style jazz charts.  While the rhythms and notes 

remain the same in Latin jazz, the difference is all in the style and how the performer plays the 

notes. 

Learning Goal 2: Creating.  “Students will create an 8-measure solo in the Latin style 

over the chord progression of Salsa Nueva.” 

 I thought that the perform goal would not be terribly difficult, so I chose to have my 

students write an eight measure solo they can use when playing Salsa Nueva (Taylor, 1993).  Just 

as the students had no experience playing a chart in the Latin style, they also had no experience 

in creating and writing music.  Writing music is a wonderful way to determine a student’s 

understanding of music, particularly with pitch and rhythm, which is what I wanted to focus on 
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with this goal.  I believed that if a student is able to compose while applying the rules of music, 

the student is more likely to be able to perform the same or similar music more accurately.  This 

is especially true in a young jazz band where students are expected to start learning how to 

improvise.  The same concept applies: the stronger a student’s understanding of the rules of 

music, the more likely they will be able to improvise with accurate rhythmic and key structure.  I 

also understood that students may find this task difficult.  While I took appropriate measures to 

limit how much students needed to think about when composing and emphasized how much I 

was willing to help if they approached me outside of jazz band, I made sure to temper my 

expectations with their final product.  At least, is anything, I was providing an opportunity for 

the students to try something new. 

Technology Use 

 Learning Goal 1: Performing.  For both the pre- and post-assessments of this goal, I 

chose to record students on my phone so that I could listen to their performances multiple times 

to accurately assess them.  This allowed me to focus on each quality of the rubric individually so 

that I could record their score most precisely.  On a day-to-day basis, technology was most 

frequently used for tuning and metronome purposes.  Before class, students are expected to tune 

using an app on their phone. Mrs. Magwire recommended they use the Tonal Energy tuner.  

Nearly every student that had a smart phone had a tuner of some sort installed.  At times, I would 

check individual students’ tuning tendencies with my own tuner to a) confirm they were 

spending time tuning, and b) help resolve tuning issues.  During rehearsal, Mrs. Magwire and I 

would plug our phones in and use a metronome app to help students maintain a steady tempo.  

This would help students internalize the desired tempo and assisted the rhythm section in this 

mission, which, during a performance, will be their job. 
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Learning Goal 2: Creating.  For this goal, there was no use of technology.  When writing my 

goals initially, I had provided an option for students to write their solo using free computer 

software, such as the accessible programs Noteflight and Musescore.  However, when this goal 

was reviewed, it came to my attention that not all students would have access to such computer 

software, particularly at home.  The computer software would naturally input notes using correct 

compositional techniques, such as note head and stem direction, accurate number of beats in a 

measure, rhythms with accurate notation, etc.  It is important for all students to learn the skills 

associated with composition.  Using a computer would not require students to understand or 

apply those skills.  Furthermore, it would have been unfair to assess students who could not use 

computer software to those who did. For these reasons, technology was not used for this 

assessment. 

SMARTR Goals for Student Learning 

In Fairfax County Public Schools, SMARTR is an acronym for strategic and specific, 

measurable, attainable, results-oriented, time-bound, and have rigor when referring to goals 

(Silverberg, n.d.).  Therefore, a SMARTR goal is one that meets these guidelines.  When 

developing my goals, I needed to think not only about Shenandoah University’s requirements for 

writing goals, but also those of Fairfax County. 

Both of my goals were based on specific criteria outlined in my daily plans and 

instruction.  They were strategic in that the scope of the students’ instruction could be applicable 

further down the road in their music education and is not solely relevant in the present.  At any 

point I had measured criteria, it was made very clear leading up to and during pre- and post-

assessments.  The measured criteria was also directly linked to the material we worked on during 

rehearsals so that students could at least meet expectations during post-assessments.  The goals 
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were attainable, in that they were determined with an understanding of the time frame available 

to me and that they were challenging but not out-of-reach of my students.    My goals were built 

from the final result back since the result of my instruction and assessment was what was most 

important to me, so my goals were specifically results-oriented.  As mentioned previously, my 

goals were determined with an understanding of my time frame, hence they were also time-

bound.  Finally, the rigor aspect of my goals was evident by the fact that they were chosen to 

challenge my students.  I felt these goals were possible by all students so long as they put in the 

effort. 

 

Assessment Plan 

Overview 

 This Teacher Work Sample reflects my work assessing and teaching the South County 

Middle School Jazz Band how to play a Latin melody and write an eight-measure solo over the 

course of three two-hour rehearsals (of which I was delegated approximately 30 minutes each 

rehearsal).  Students also took part in two pre-assessments and two post-assessments and data 

extracted will display student growth from before to after the implemented plan. 

 I conducted the playing pre- and post-assessments in the music office away from the band 

room.  I chose to assess this way so that students would feel most comfortable not playing in 

front of their peers in case they played something wrong, particularly with the pre-assessment.  I 

wanted students to be as relaxed as possible.  Students understood that all assessments conducted 

were simply for my “school project” and that their performances during my pre- and post-

assessments would not affect their grade in band whatsoever.  I explained to them that the only 
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reason I was assigning numerical values to their performances was for me to provide data for my 

Teacher Work Sample. 

 On the day of my assessments, Mrs. Magwire would rehearse other pieces the jazz band 

was working on and would send sections out one at a time for me to assess their members.  I 

would then have the section members wait down the hall away from the music office and one 

person at a time would come in and play the Latin melody.  Once that person was done, they 

would return to the band room and the next student would come in.  When the section was 

completed, Mrs. Magwire would send the next section.  This process allowed Mrs. Magwire to 

spend more time working with specific sections on material in rehearsal while I could streamline 

my assessment process. 

 For the composing pre- and post-assessments, I provided a handout that students took 

home and submitted a week later.  I assigned students to take the handouts home instead of 

working on them in rehearsal because I did not want to take up rehearsal time, particularly for an 

ensemble that only met once per week.  The students were perfectly capable of doing this task 

outside of class.  The handouts were identical.  Between the pre- and post-assessments we 

discussed problems students had with the pre-assessment and how they could fix those problems 

for the post-assessment.  Students were assessed on notation, pitch and rhythm usage, and 

cleanliness.  

Students’ Prior Learning 

 This unit continues students’ development as musicians and jazz players.  It introduces 

them to Latin jazz music and writing down ideas for soloing purposes.  These concepts build on 

the students’ prior learning.  Being among the best players in the South County bands, they 

already have a firm grasp on notes, scales, rhythms (including sixteenth notes, triplets, 
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syncopations, and tied and dotted rhythms), articulations, and dynamics.  Students had no 

experience with composition, so an important aspect of this plan was that I needed to teach basic 

composition rules regarding formatting and notation.  However, students have performed solos in 

other pieces, so they were able to take those creative skills and apply them in a compositional 

context. 

Learning Goal One 

“Students will perform a Latin melody with accurate pitches, rhythms, 

dynamics, and articulations, and in a steady tempo.” 

Assessment Type: Performing. 

Ongoing Assessment (Informal).  During rehearsals, we worked on the Latin melody, 

found in Appendix B in concert key, which is the same melody in one of our pieces, Salsa Nueva 

by Jeff Taylor.  I listened to students playing this melody as a band, as sections, as well as 

individuals and provided feedback in all three contexts.  Adjustments were made constantly and I 

was able to hear how progress was being made week-to-week so that I could provide the most 

help to the students that needed it. 

Assessable Components (Formal).  Students were assessed on how they performed the 

provided Latin jazz melody.  The criteria were pitch accuracy, rhythm accuracy, dynamic 

accuracy, articulation accuracy, and tempo steadiness. 

Rubric.  The rubric in Appendix C was used for both the pre- and post-assessments.  

Each of the criteria received a score from zero to four, four being the highest score.  The score 

was only used for this Teacher Work Sample’s data purposes to indicate growth. 
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Learning Goal Two 

“Students will create an 8-measure solo in the Latin style over the chord 

progression of Salsa Nueva.” 

Assessment type: Creating. 

 Ongoing Assessment (Informal).  Students worked on their eight-measure compositions 

in and outside of school.  I encouraged them to come by and have me check their composition 

for errors or new ideas before the due date, except for the pre-assessment as I wanted to 

determine students’ base level of understanding.  This not only provided students with one-on-

one instruction, but it gave me the chance to analyze how students were progressing on their 

assignment prior to the due date. 

 Assessable Components (Formal).  Students were assessed on rhythm and pitch usage, 

notation accuracy, and cleanliness.  Appendix D provides the handout students received with 

instructions and what they would be graded on. 

 Rubric.  The rubric in Appendix D was used in my assessment of my students’ eight-

measure composition.  Students were scored on a scale from zero to three, three being the 

highest, for notation accuracy and pitch and rhythm usage.  For cleanliness, students were given 

one point if they met that requirement, otherwise their score for that criteria was zero.  The final 

grade was only used for this Teacher Work Sample’s data purposes to indicate growth. 

Assessment Technology 

 Technology was used in a limited fashion for both of my learning goals.  For my first 

learning goal (perform), technology was used to record students’ performances.  This allowed 

me to focus on one criteria of the rubric at a time when listening to each performance and I could 

then restart the exact same performance and move on to the next criteria.  It also allowed me to 
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streamline the assessment process so that students could come and go faster, thereby taking less 

time out of rehearsal to conduct the assessments. 

 For my second learning goal (create), I did not use technology at all during the 

assessment.  When I was developing my learning goals, I had initially decided that students 

could either write their solo out by hand or they could use free computer software, such as 

Noteflight or Musescore, and input their composition through that mean.  However, I later 

realized that not every student might have access to a computer to be able to use such software.  

This would have been unfair for students writing their music out by hand because computer 

notation software automatically adjusts and fixes notational errors.  Because of this, I chose to 

eliminate the use of technology for this learning goal. 

 Outside of my two learning goals, the only other instances where technology was used 

during my unit were when students used their phones to tune before rehearsals began and during 

rehearsal when I would plug my phone into the classroom speakers to provided a metronome 

while learning Salsa Nueva. 

Adaptations for Individual Students 

  Originally, the jazz band’s tuba player, Student U, was learning to play string bass.  This 

proved too difficult for him on top of the expectation to also practice his tuba playing for 

symphonic band.  In an effort to reduce his workload, Mrs. Magwire permitted him to play the 

bass parts on tuba.  However, to make this possible, all of the bass parts needed to be written 

down an octave because he could not read the music from the sheet music down an octave.  So, 

during this unit, I rewrote the bass music down an octave for Student U. 
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Design for Instruction 

Unit Plan 

Unit Title: The New Sauce: Exploring Latin Jazz 
Grade Level/ 
Ensemble: 

7th and 8th Grade Jazz Ensemble 

Materials: Salsa Nueva by Jeff Taylor sheet music, students’ instruments, student handouts, 
recording device, Salsa Nueva melody sheets 

Standards Objective(s)# 
Virginia Standards of Learning:  

MII.1 The student will echo, read, and notate music, including  
3. identifying, defining, and using standard notation for pitch, rhythm, 

meter, articulation, dynamics, and other elements of music; 
MII.2 The student will echo, read, and perform rhythms and rhythmic patterns, 

including sixteenth notes, eighth-note triplets, dotted eighth notes, 
corresponding rests, and syncopations. 

MII.5 The student will read, perform, and notate scales, including  
1. wind/mallet student—ascending and descending concert C, G, and D 

major scales; a G harmonic minor scale; a chromatic scale; 
MII.8 The student will define and apply music terminology found in the music 

literature being studied. 
MII.10 The student will demonstrate proper instrumental techniques, including  

2. wind student—proper breathing techniques and embouchure; 
contrasting articulations (legato, marcato); 

MII.12 The student will read and interpret standard music notation while 
performing music of varying styles and levels of difficulty, in accordance 
with VBODA Levels 1–3. 

MII.13 The student will demonstrate use of articulations, dynamic contrasts, 
and phrasing as means of expression. 

MII.15 The student will create, through playing and writing, rhythmic and 
melodic variations of four-to-eight-measure selections taken from folk 
songs, exercises, or etudes. 

 
National K-12 Music Standards 

MU:Pr4.3.E.8a Demonstrate understanding and application of expressive 
qualities in a varied repertoire of music through prepared and improvised 
performances. 

MU:Pr6.1.E.8a Demonstrate attention to technical accuracy and expressive 
qualities in prepared and improvised performances of a varied repertoire of 
music representing diverse cultures and styles. 

MU:Pr6.1.E.8b Demonstrate an understanding of the context of the music 
through prepared and improvised performances. 

MU:Cr1.1.E.8a Compose and improvise ideas for melodies and rhythmic 
passages based on characteristic(s) of music or text(s) studied in rehearsal. 

 
1 & 2 
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MU:Cr3.2.E.8a Share personally-developed melodies and rhythmic passages – 
individually or as an ensemble – that demonstrate understanding of 
characteristics of music or texts studied in rehearsal. 

2 

Objectives Objective(s)# 

As a result of this lesson students will know/identify: (facts, terms)  
1. the primary melody to Salsa Nueva by Jeff Taylor. 
2. how to hand-write with proper notation. 

1 
2 

As a result of this lesson students will be able to: (observable skills)  
1. Perform a Latin melody with accurate pitches, rhythms, dynamics, and 

articulations, and in a steady tempo. 
2. Create an 8-measure solo in the Latin style over the chord progression of 

Salsa Nueva. 

1 
 
2 

Reinforced Content & Skills 
This lesson will review & reinforce the following: 

1. Playing with good tone 
2. Playing eighth note and quarter note rhythms 
3. Tenuto and staccato articulations 
4. Phrasing and breathing 
5. Ensemble playing (balance) 
6. Pitch location on a staff 
7. Notation for whole, half, quarter, and eighth notes 
8. Placement of accidentals 
9. The meaning of a time signature 
10. Creating solos 

Assessment 
Pre-Assessment: (What do students need to know/be able to do before starting this lesson? How will you 
determine if students have these skills?) 
Learning Goal 1 
The pre-assessment will take place on the first day of the unit.  Students will be given an eight-
measure melody (the primary melody in Salsa Nueva) transposed for their instrument and will 
have 60 seconds to look at the music before attempting to play it to the best of their ability.  
Students will be instructed before they begin their 60-second period that I am listening for correct 
pitches, rhythms, dynamic, articulation, and tempo.  This pre-assessment will take place during 
rehearsal; one section will leave rehearsal at a time and wait in the hallway outside the band room.  
Then, one-by-one, a student from that section will enter the music office where the assessment 
will take place.  After each student within that section completes the pre-assessment, another 
section will leave rehearsal and the process will repeat.  Student performances will be recorded 
and assessed after rehearsal on my own time. 
 
Learning Goal 2 
The pre-assessment will be handed out on the first day of this unit and will be collected the week 
following and is identical to the post-assessment.  Students will write an eight-measure solo over 
the chords of Salsa Nueva.  I will read over the instructions and answer any questions before we 
move onto rehearsal.  When students turn in their composition the next week, I will collect them 
and review and grade them outside of rehearsal. 



THE	NEW	SAUCE	 	 31	

Informal/Formative Assessment 
Learning Goal 1 

Formative assessments: 
1. Before working on Salsa Nueva in rehearsal, I will have all students playing melodic 

instruments play the melody to Salsa Nueva together. 
2. During rehearsals while we are working on Salsa Nueva, when a section has the melody, I 

will isolate it and work with them on style.  (This can be broken down to work with 
individuals as well.) 

Summative assessment: 
1. On the last day of this unit, students will repeat the process from the pre-assessment as a 

post-assessment. 
 
Learning Goal 2 

Formative assessment: 
1. Students will be encouraged to approach me the week leading up to the assignment’s due 

date to have me critique their composition before it is due. 
Summative assessment: 
1. On the last day of the unit, students will turn in their compositions and then I will review 

and grade these at a later time. 
Post-Assessment: (Documentation of individual student achievement. How are the objectives 
assessed? WHAT, HOW & CRITERIA?) 

Objective(s)# 

Assessment Type: Performance 
Assessable Components: Sight-reading with pitch accuracy, rhythm accuracy, 
articulation accuracy, dynamic accuracy, and tempo steadiness. 
Assessment Statement: Students will have 60 seconds to look at a melody written 
in the style of a Latin jazz melody before they have to sight-read and play it to the 
best of their abilities.  They will be assessed on their accuracy of pitch, rhythm, 
articulations, and dynamics and steadiness of tempo. 
Rubric:  

 4 3 2 1 0 

Pitch 

The student 
plays all 
pitches 

accurately 

The student 
misses 1-2 

pitches 

The student 
misses 3-4 

pitches 

The student 
misses 5 or 

more pitches 

The student 
does not 

participate 

Rhythm 

The student 
plays all 
rhythms 

accurately 

The student 
plays 1-2 
rhythms 

inaccurately 

The student 
plays 3-4 
rhythms 

inaccurately 

The student 
plays 5 or 

more 
rhythms 

inaccurately 

The student 
does not 

participate 

Dynamic 

The student 
plays all 

notes with 
accurate 

dynamics 

The student 
plays 1-2 
notes with 
inaccurate 
dynamics 

The student 
plays 3-4 
notes with 
inaccurate 
dynamics 

The student 
plays 5 or 
more notes 

with 
inaccurate 

The student 
does not 

participate 

1 
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dynamics 

Articulation 

The student 
plays all 

articulations 
accurately 

The student 
plays 1-2 
notes with 
inaccurate 

articulations 

The student 
plays 3-4 
notes with 
inaccurate 

articulations 

The student 
plays 5 or 
more notes 

with 
inaccurate 

articulations 

The student 
does not 

participate 

Tempo 

The student 
plays at a 

steady 
tempo 

through the 
entire 

excerpt 

The student 
stops or 
hesitates 

once 

The student 
stops or 
hesitates 

twice 

The student 
stops or 
hesitates 
thrice or 

more 

The student 
does not 

participate 

 
Assessment Type: Creating 
Assessable Components: Composition with accurate notation, following directions 
for pitch and rhythm usage, and cleanliness. 
Assessment Statement: Students’ compositions will be assessed based on their 
ability to notate handwritten music correctly and use a proper number of pitches 
and rhythms as according to the instructions as a part of a clean final submission. 
Rubric:  

 3 2 1 0 

Notation 

The student 
used either 

perfect notation 
or made 1 
mistake 

The student 
made 2-3 
notation 
mistakes 

The student 
made 4 or more 

notation 
mistakes 

The student did 
not participate 

Pitch 
The student 

used at least 5 
different pitches 

The student 
used only 4 

pitches 

The student 
used 3 or less 

pitches 

The student did 
not participate 

Rhythms 

The student 
used at least 3 
different note 

lengths 

The student 
used only 2 

different note 
lengths 

The student 
used only 1 note 

length 

The student did 
not participate 

Cleanliness ---------- ---------- 
The final solo is 

turned in on 
clean paper 

The student’s 
turned-in paper 

is wrinkled, 
messy, or 

generally not 
clean 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
2 
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Process 
Steps in Teaching: (Detailed description of the teaching-learning process including questions 
and auditory/visual/kinesthetic experiences for each class period.) 

Objective(s)# 

Day 1 (Pre-assessment: 1 hour, Rehearsal: 30 minutes) 
1. Create pre-assessment will be handed out prior to beginning rehearsal.  We 

will review the instructions and expectations before moving on to 
rehearsal. 

2. Perform pre-assessment will be completed during the first part of this 
rehearsal while Mrs. Magwire is working on other charts. 

a. Individual sections will be sent to the hallway where individual 
students will enter the music office to sight-read my Latin melody.  
Students waiting to sight-read will stay several feet away from the 
music office so that they do not hear the melody before they enter 
the room. 

b. Students in the music office will be instructed that I am listening 
for accurate pitches, rhythms, articulations, dynamic, and tempo.  
Students will then have 60 seconds to review the melody before 
they are instructed to play it. 

c. I will record their performances on my phone and listen and assess 
them later for sake of time and accuracy in grading them.  When a 
student is complete, they will return to rehearsal 

d. After a section of students in done, Mrs. Magwire will send out 
another section and the process will repeat until all students have 
been assessed. 

3. Following the pre-assessments and after other ensemble music has been 
rehearsed, I will have each instrument type isolate the primary melody 
within their Salsa Nueva part. 

a. Trombone- m47 
b. Trumpet and alto sax- m55 
c. Instruments without the melody will be given a copy of the music 

they read during the pre-assessment. 
4. Once each instrument has found the primary melody, all members will play 

it together so that everyone can hear it correctly. 
5. We will play it a couple times so that the students grow comfortable with 

it. 
a. Potential problems could be coming in on the ‘and of two’ or 

holding long notes for full value.  Both are issues regarding 
counting, which will be important to keep in mind as the students 
work on their parts. 

6. After two times or so, I will begin to address style and articulation. 
a. I will emphasize how the staccato notes should be crisp and 

separated and the tenuto notes should have a bit of weight and more 
length to them, concepts the students know but will likely need 
reminding of. 

7. I will inform students that this melody is very important to Salsa Nueva 
and that we will be revisiting it, specifically, each week.  For the remainder 

1 & 2 
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of rehearsal we will begin work on learning Salsa Nueva as an entire chart 
with independent parts. 

a. As we rehearse the chart, as a voice (or multiple voices) have the 
melody, I will isolate it so that I can hear that section, or even 
specific students, play it. 

 
Day 2 (45 minutes) 

1. Before rehearsal begins, I will collect students’ pre-assessment 
compositions and then review some of the concepts relevant to the 
compositional assignment. 

a. I will review clefs, the meaning of time and key signatures and 
where they belong on a staff, and the proper way to write note 
stems and heads. 

2. We will also discuss how I chose what notes to use for the composition 
assignment and, hence, solos in Salsa Nueva.   

a. I will introduce chords, on a very small scale, and describe how the 
chords in the Salsa Nueva solo section are built.  I will incorporate 
student help here, if capable. 

b. Then, we will compile all of the notes from these chords to a list 
starting with G because that is the name of the first chord. 

c. With a little bit of cancelling out of specific notes, the result is a 
compilation of a scale of notes that students can use to solo in Salsa 
Nueva and write their composition assignment with. 

d. Optional: It is here where I can challenge specific students if they 
or I feel they need it.  I can discuss with these students how other 
pitches can be used in specific measures and explain why those 
notes work. 

3. As we leave that review and start working on Salsa Nueva, I will again 
have all students play the melody together again to keep some of the 
concepts we talked about last class regarding this melody, such as 
articulation and counting, fresh in their minds. 

4. Just as last class, we will rehearse Salsa Nueva and when the melody 
arrives, I will isolate it with those players to informally determine how 
well they are learning it.  My focus this class, however, will be making 
sure players are pushing air through the long notes so that they are 1) 
holding them for the correct number of beats, but also 2) they are playing a 
decrescendo during them. 

 
Day 3 (45 minutes) 

1. Before rehearsal, I will pass out the post-assessment composition 
assignment.  I will review the instructions with my students again, 
emphasizing key points. 

2. Next, we will begin today’s work on Salsa Nueva. 
3. As we leave that assignment and start working on Salsa Nueva, I will again 

have all students play the melody together again to keep some of the 
concepts we talked about last class regarding this melody, such as counting 
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and phrasing, fresh in their minds. 
4. Just as the last two classes, we will rehearse Salsa Nueva and when the 

melody arrives I will isolate it with those players to informally determine 
how well they are learning it.  My focus today will be an accumulation of 
all aspects of their playing, including articulations, note length, and 
phrasing. 

 
Day 4 (Rehearsal: 30 minutes, Post-Assessment: 1 hour) 

1. I will begin my portion of rehearsal with everyone playing the Salsa Nueva 
melody together one last time. 

a. I will be focused on listening for togetherness and overall accuracy. 
2. Then, we will resume normal rehearsal on Salsa Nueva. 
3. Following the normal rehearsal, and during the remainder of rehearsal, I 

will conduct the post-assessment of the Latin melody. 
4. The post-assessment will be conducted in the exact same manner as the 

pre-assessment. 
a. Individual sections will be sent to the hallway where individual 

students will enter the music office to sight-read my Latin melody.  
Students waiting to sight-read will stay several feet away from the 
music office so that they do not hear the melody before they enter 
the room. 

b. Students in the music office will be instructed that I am listening 
for accurate pitches, rhythms, articulations, dynamic, and tempo.  
Students will then have 60 seconds to review the melody before 
they are instructed to play it. 

c. I will record their performances on my phone and listen and assess 
them later for sake of time and accuracy in grading them.  When a 
student is complete, they will return to rehearsal 

d. After a section of students in done, Mrs. Magwire will send out 
another section and the process will repeat until all students have 
been assessed. 

 
 
 
 
 
 
 

1 & 2 

Accommodations/Modifications: 
Accommodations to make the experience accessible; modifications of the content to meet student needs 

1. Accommodation- Originally, the jazz band’s tuba player, Student U, was learning to play 
string bass.  This proved too difficult for him on top of the expectation to also practice his 
tuba playing for symphonic band.  In an effort to reduce his workload, Mrs. Magwire 
permitted him to play the bass parts on tuba.  However, to make this possible, all of the 
bass needed to be written down an octave because he could not read the music from the 
sheet music down an octave.  So, during this unit, I rewrote the bass music down an octave 
for Student U. 
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Instructional Decision Making 

Modifications to Instruction 

 Over the course of this unit, and even leading up to it, there were times where I needed to 

make adjustments to my instruction.  When I was determining my learning goals initially, I 

attempted to find goals that would work with one of the regular band classes.  However, because 

Mrs. Magwire’s bands were preparing for assessment, the material in the pieces she had chosen 

for each band did not contain any new concepts.  Her focus for her bands was to build on 

preexisting knowledge and apply that further.  Therefore, I chose to work with the jazz band 

since I could introduce new concepts.  The first issue to really impact instruction was the music 

for Salsa Nueva that I needed for my pre-assessment came in later than expected, so that limited 

the number of instruction days I would have with the jazz band.  Add in a pre-assessment concert 

one night causing jazz band to be cancelled that afternoon and I ended up with only a total of 

four rehearsals to conduct this plan. 

While we attempted to use a Learning Seminar period for an additional rehearsal, snow 

cancelled school that day, so that plan fell through.  Knowing I was only going to have four 

chances to meet with the jazz band on this unit forced me to ensure that our time together was 

used wisely and efficiently.  And since we were strapped for time, I was unable to work with the 

jazz band on theory as much as I had hoped.  This resulted in more “lecturing” than I had 

wanted, but for the sake of time I needed to pass over some critical information and gave them 

specific rules that were asked just to follow, even if they did not fully understand them. 

Modifications to Assessments 

 I needed to make an adjustment to my assessments over the course of this unit. I chose to 

exclude our drum set player, Student G, from Learning Goal 1.  Student G is a percussionist in 
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regular band classes, but prior to joining jazz band she had no experience on drum set, so Mrs. 

Magwire and I wanted her to focus on her drum set skills rather than taking the time to learn the 

Latin melody on vibraphone.   

 

Analysis of Student Learning 

 Over the course of the unit, I collected data from pre- and post-assessments so that I 

could display my students’ growth in their playing and creating learning goals.  Below, I will 

present my results for the whole class, a subgroup of students (low saxophones), and individual 

students to highlight their development. 

Learning Goal One 

“Students will perform a Latin melody with accurate pitches, rhythms, 

dynamics, and articulations, and in a steady tempo.” 

 Pre-Assessment Data, Class.  Students were assessed on their ability to perform a 

melody in the Latin jazz style, which I chose from their repertoire.  Before they received the 

sheet music to Salsa Nueva, I had individual students play the primary eight-measure melody 

from the chart after having 60 seconds to look at it.  Students were aware that I was listening for 

accurate pitches, rhythms, articulations, dynamic, and steady tempo.  Criteria from the rubric, 

found in Appendix C were graded on a zero-to-four scale, four being the highest, making a 

perfect score a 20.  Individual student scores are available in Figure 13 on page 40. 

The average score for this pre-assessment was a 10.42 (52.1% of available points).  The 

average score for pitch was 3.12, the average score for rhythm was 2.06, the average score for 

dynamic was 2.35, the average score for articulation was 1.47, and the average score for tempo 

was 2.65.  Figure 14 on page 40 provides a visual for this data.  I also broke down the scoring 
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scale into four levels: mastery (17-20 points), proficient (13-16), progressing (9-12), and 

beginning (5-8).  Based on pre-assessment data, 3 students (14.3% of students) were placed in 

the mastery level, 1 (4.8%) in the proficient level, 11 (52.4%) in the progressing level, and 4 

(19%) in the beginning level.  This data is also visible in Figure 15 on page 41. 

Pre-Assessment Data, Subgroup.  For this learning goal, I chose the low saxophones as 

my subgroup because, based on their individual parts in Salsa Nueva, they have the least 

transferable material to the melody on which I assessed them.  Other instruments had either the 

primary melody or something very close that was directly applicable to the assessed melody, but 

the tenor and baritone saxophones’ sheet music presented the most difficulty for transferring the 

skills they learned in class to the post-assessment.  This group of students, Students F, J, K, and 

L, scored an average of 12.75 and their criteria-based breakdown of scores were similar to the 

class’s. 

Pre-Assessment Data, Individuals.  Student P was absent the day I completed the pre-

assessment, but I was not worried about his capability to learn the melody, as he was the 1st chair 

trombone at district band this year.  Student H only started playing guitar recently, so she had 

been focused on learning chords.  I asked her before the pre-assessment if it would be less stress 

for her if I removed her from my data, but she asked to be challenged and wanted to try playing 

the melodic line.  Despite her hard work, she scored a 5 on the pre-assessment, but we agreed 

that I would help her improve her single-note-playing abilities.   

Students O and T were by far the weakest players in the ensemble.  Both were from the 

Cadet band, but the primary issue with these students is that they don’t take their instruments 

home to practice.  It also doesn’t help that they are both brass players, which makes sight-reading 

music difficult for them because it can be quite difficult for young brass players to find correct 



THE	NEW	SAUCE	 	 39	

partials.  They both flash potential during class after working on a segment of music because 

they are quick learners, but I made sure to remind them frequently to take their instruments home 

during the course of this unit. 

Post-Assessment Data, Class.  At the end of my unit, students were assessed on the 

exact same melody I used for my pre-assessment.  As a class, the average score on the post-

assessment was 16.4 (82% of available points), a 5.98-point (29.9%) increase from the pre-

assessment, as seen in Figure 14 on page 40.  The average score for pitch was 3.39 (up 0.27 

points), the average score for rhythm was 3.61 (up 1.55 points), the average score for dynamic 

was 3.89 (up 1.54 points), the average score for articulation was 3.5 (up 2.03 points), and the 

average score for tempo was 3.83 (up 1.18 points).  This data can be visualized in Figure 14 on 

page 40.  Every student not only increased their score from the pre-assessment to the post 

assessment, but they also moved up at least one scoring level.  After the post assessment, 16 

students (84% of students) were placed in the mastery level, 2 (10.5%) in the proficient level, 1 

(5.3%) in the progressing level, and 0 (0%) in the beginning level (Figure 15, page 41). 
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Figure 13: Student Pre- vs. Post-Assessment Scores, Learning Goal One 

 

Figure 14: Average Score: Pre- vs. Post-Assessment, Learning Goal One 
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Figure 15: Grading Scale Placement: Pre- vs. Post-Assessment, Learning Goal One 

I believe each criterion had specific reasons why their scores changed as they did.  The 

issues that students did have with pitch were with brass players being unable to hit the interval 

between the first two notes while changing their partials.  Rhythm had a large increase in score 

because young students have a hard time counting through long, held notes, which the melody 

they read had quite a bit of.  Once they played it in context in class, they caught on to how long 

those notes should be held.  Dynamic increased by a large amount because students became more 

comfortable with the melody over time and they played the post-assessment more confidently.  

The biggest change in score was articulation, most likely because students were so much more 

worried about pitches and rhythms in the pre-assessment.  We spent a great deal of time talking 

about style during rehearsals, hence the large increase in score for articulation after the post-

assessment.  Finally, tempo increased by a solid amount because, similar to dynamic, the 

students were comfortable with the melody so they did not need to hesitate or stop and restart.  
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Young students are very concerned with playing correct notes when they sight-read new music, 

so their scores for the pre-assessment for pitch were good, in turn, they could only increase so 

much. 

Post-Assessment Data, Subgroup.  The low saxophones all increased their score, by an 

average of 6.5 points, to be specific.  In the post assessment, nobody scored lower than an 18, 

meaning all four placed in the mastery level.  What helped in this increase was the fact that I 

provided a copy of the melody sheet for each student.  As mentioned previously, the low 

saxophones had the least transferable material from Salsa Nueva, so I felt it was in their best 

interest to provide them with additional materials to help them study and practice the melody. 

Post-Assessment Data, Individuals.  Student P was present for the post-assessment and 

scored a 19.  He had no problems with the music during the course of the unit.  However, student 

Q was absent for the post-assessment.  She scored an 11 on the pre-assessment and, being the 2nd 

chair trumpet player in symphonic band, had no issues grasping the music during this unit, so I 

believe she too would have scored very high on the post-assessment.  Student H showed 

significant progress during this unit.  The time we spent working together paid off, as she scored 

a 12 in the post-assessment.  While this only places her in the progressing level (the top of the 

progressing level, nonetheless), she showed a marked improvement, increasing her score by 7 

points.  Student H has room to grow, but her progress was significant. 

Students O and T also showed remarkable improvement, increasing their scores by 11 

and 8 to 17 and 15, respectively.  I strongly encouraged these two students to take their 

instruments home to practice and it appeared that they did.  As previously mentioned, these two 

students do flash potential during class, they just needed that extra push to continue work outside 

of class. 
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Learning Goal Two 

“Students will create an 8-measure solo in the Latin style over the chord 

progression of Salsa Nueva.” 

 Pre-Assessment Data.  For my second learning goal, I had students conduct their pre- 

and post-assessments as take-home worksheets (Appendix D) that they returned the following 

week.  Both the pre- and the post-assessments were identical, in that students were expected to 

use a certain number of pitches and rhythms as specified while also using proper notation.  

Students were also provided the rubric (Appendix D) I would use to grade their compositions so 

that they had an absolute understanding of what I expected.  Despite them having very limited 

composing experience (if any), the pre-assessment scores were a bit surprising.  (Note: due to the 

fact that only 12 students turned in their post-assessment assignment, I will only be utilizing pre- 

and post-assessment data from those 12 students for this second learning goal.) 

The average score for the pre-assessment was 8.17 out of a maximum possible score of 

10 (Figure 17, page 45).  Individual student scores can be seen in Figure 16 on page 45.  The 

criteria of notation, pitch, and rhythm were each scored out of 3, while the criteria of cleanliness 

was scored out of 1 (whether it was turned in clean or not).  The average score for notation was 

1.83, the average score for pitch was 2.92, the average score for rhythm was 2.42, and the 

average score for cleanliness was 1.  This data can be seen in Figure 17 on page 45.  Notation 

was the lowest score, by no surprise, since students had basically no experience writing music.  

The score for pitch was also high, also to no surprise, as all students had to do was follow the 

instructions I gave on their worksheet.  The score for rhythm was lower than I’d hoped, but that 

is because so many students used eighth notes, even though my directions only allowed the use 

of whole, half, and quarter notes. 
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I also broke down the scoring scale to three levels, similar to how I did with my first 

learning goal.  The beginning level consisted of scores from 0 to 6, the progressing level of 

scores from 7 to 8, and the mastery level of scores from 9 to 10.  Based on pre-assessment data, 

one student was placed in the beginning level, seven students in the progressing level, and four 

students in the mastery level.  This data is visualized in Figure 18 on page 46. 

Post-Assessment Data.  As mentioned previously, only 12 students turned in their post-

assessment assignment on the last day of my placement at South County.  The reason for this, it 

is not clear.  Nevertheless, the average score for the post-assessment was 9.83 (Figure 17, page 

45).  Breaking out the average criteria score shows an increase in notation score by 1 point to 

2.83, an increase in pitch score by .08 points to 3, and an increase in rhythm score by 0.58 points 

to 3, while the score for cleanliness stayed at 1.  This data can be visualized in Figure 17 on page 

45.  For the students that used eighth notes in the pre-assessment, I went ahead and allowed them 

to use eighth notes again for the post-assessment since, overall, they had a strong grasp on how 

to notate eighth notes properly.  This helped increase the rhythm criteria score.  The notation 

score also went up because we talked about notation technique, particularly in the areas that 

students found most difficult.  Based on my post-assessment data, all 12 students were placed in 

the mastery level, meaning that everyone achieved and made progress towards this learning goal. 

(Figure 18, page 46).  This learning goal also displayed a positive impact on student learning, as 

students will be able to apply what they have learned in future composition assignments. 
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Figure 16: Student Pre- vs. Post-Assessment Scores, Learning Goal Two 

 

Figure 17: Average Score: Pre- vs. Post-Assessment, Learning Goal Two 
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Figure 18: Grading Scale Placement: Pre- vs. Post-Assessment, Learning Goal Two 

 

Reflections and Self-Evaluation 

Insights 

 I am very proud with the results of my learning goals and overall unit.  I knew I was 

going to be limited on time considering the circumstances mentioned previously, so the fact that 

I was able to fit everything into four meetings while still preparing charts for a competition-

festival and garner successful growth is positive. 

 Many good things came out of this unit.  My students learned about and how to play a 

Latin jazz piece with correct style and displayed remarkable growth in learning the primary 

melody from Salsa Nueva.  Not only did they learn the proper style, but they also became 

confident in playing it, as displayed by their criteria-specific scores.  Mrs. Magwire was the one 

who came up with the idea of having students conduct their playing assessment during rehearsal 
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by just removing individual sections and I thought that was a great idea.  If I have a program 

moving forward and need to have students play a passage for an assessment, I will likely do 

something similar but with a recorder that students will be expected to operate on their own 

while I am running rehearsal.  Additionally, students had the opportunity to work with 

handwritten composition and they excelled.  First, they exceeded my expectations in their pre-

assessment and then they recorded a near perfect average score for the class.  They were very 

receptive to taking on this challenge, among others.  Overall, my students were eager to try new 

things and jumped at learning opportunities. 

 Many experiences also have negatives.  For me, and this unit, the biggest problem was 

my lack of time.  Granted, this was nobody’s fault; there was nothing anyone could do about it.  

It simply affected everything I did.  I wish I’d had more time to talk about notation and expanded 

what students could write in their composition, such as articulations, dynamics, etc.  Also, 

regarding my composition learning goal, to prevent the issue of only 12 students turning in their 

post-assessment assignment, I wish I had assigned it to be due the Monday before my last day.  

That way I could have reminded and pressed students over the course of my last few days to 

bring it in if they had forgotten it.  Of course we had snow that week, but having a post-

assessment assignment due on my last day was not well thought-out.  I had not wanted students 

to do the composition assessment during class, but that is another option if I feel I need to use it 

in the future. 

 Additionally, I wish I had developed a proper assessment for our drum set player, Student 

G.  I could have assessed her on the primary drum set rhythm Jeff Taylor uses in Salsa Nueva or 

something similar.  While I stand by my decision to exclude her from the assessment I created, it 

would have been more inclusive to find a way to assess her as well.  This may have been because 



THE	NEW	SAUCE	 	 48	

I was so tight on time to begin with that excluding her from that assessment was the quickest and 

easiest decision, but it may not have been the right one.  This is something I will need to keep in 

mind moving forward. 

Implications for Professional Development 

 After completing this unit, I have a couple things moving forward I want to focus on 

personally.  I feel like I need to spend time refreshing my mind on percussion teaching 

techniques.  There were many times while working on Salsa Nueva where I felt like the drum set 

part was not being played properly, but I froze and was not sure what to do or how to fix the 

problems.  I know multiple percussionists, particularly music education majors, so I intend to 

seek them out and ask for help.  The same could be said for learning guitar, as I had difficulty 

helping out my guitarist.  These issues were a lack of knowledge, so by bolstering my 

understanding of these instruments, I will be more capable of administering instruction to 

students.  The best way to do so will be by playing the instruments myself, so I need to gain 

experience playing percussion and guitar. 

 Another problem I had was regarding time.  If I have a teaching position in the future, I 

need to be sure to order any sheet music well in advance of when it is needed.  Now I understand 

the implications of receiving music late in the semester and I need to be sure to plan properly. To 

help meet this goal, I should create a timeline as I learned in my Teaching from the Podium 

class.  By creating and sticking to a timeline or calendar of when music needs to be ordered for 

concerts, I will mitigate and reduce the chances of being stuck like I was for this unit. 

 Furthermore, when I work on a Latin jazz piece again, I would like to spend some time 

talking about the history of Latin jazz and where it originates.  This would offer insight to 

students that may help them understand the music better.  Not only that, but it is good 
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information to know when learning a piece of music.  In addition to this, I would like to have 

prepared an alternative way to assess our drum set player so that she could have been involved 

with the assessments.  I stand by my decision to have her focus on her drum set skills instead of 

spending time on learning the Latin melody on a mallet instrument, but devising a way to assess 

her ability on drum set would have been a good idea and is something I want to remember 

moving forward.  
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